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CHAPTFP 1
CONTEXT OF THE PROBLEM
The shortage of vocational agriculture teachers across
the United States continues to be the number one problem
facing the agricultural education profession. This facet of
the problem is identified each year when state supervisors
and teacher educators express their concerns about the failure
of qualified agricultural education graduates to enter second-
ary vocational agriculture teaching positions. Another facet
is the rate of teacher turnover among vocational agriculture
teachers. Those teachers leaving teaching often exceed the
number of qualified persons available to replace them. al-
though vocational agriculture teacher preparatory institutions
qualified a near record of 1749 graduates to teach in 1977,
new graduates entering teaching totaled just 106 3. Across the
nation the number of vocational agriculture teacher replace-
ments needed totaled 1308 (a turnover rate of 10.3 percent).
In Kansas 30 vocational agriculture teacher replacements were
needed (a turnover rate of 16.4 percent). Work to decrease
teacher turnover and increase the supply of needed vocational
David G. Craig. P National Study of the Supply and
Demand for Teachers of Vocational Agriculture in, 19 77 . VT
Series, 1978, (Knoxville: University of Tennessee, Department
of Vocational - Technical Education), p. 5, 13.
agricultural teachers has become a national priority for the
agriculture education profession.
Five alternatives for increasing the supply of vocation-
al agriculture teachers were discussed by Cayce Scarborough in
a paper presented at the 19 76 American Vocational Association
Convention in Houston, Texas. Two of these alternatives; in-
creasing the number of graduates entering the teaching field
and retaining current teachers in teaching until retirement
would directly attack the two largest problem areas which pro-
mote the shortage of vocational agricultural teachers. The lat-
ter alternative, retaining current teachers in the field, would
seem to possess the greatest potential for increasing the teach-
er supply and therefore help in reducing the teacher shortage.
To discover what factors tend to encourage current vocational
agricultural teachers in the field to remain in teaching, and
then emphasizing these factors, would be important in retaining
these teachers in the field for a longer period of time. It is
the purpose of this study to identify some of those factors.
Objectives
Noting that retainment of current teachers is an essen-
tial element in relieving the teacher shortage, this study
was proposed with the following objectives:
1. To identify factors which encourage vocational
agricultural teachers in Kansas secondary schools
to remain in teaching 7
2. To determine if teachers who plan to remain in the
teaching field differ from those who plan to leave
the teaching field;
3. To determine if tenure of vocational agricultural
teachers makes a difference on which factors may
be more encouraging to those teachers to remain in
teaching.
Significance of the Study
Some work in this area; notably in Ohio, Iowa, and Flo-
rida has already been completed. By identifying factors
%
which encourage current vocational agricultural teachers in
Kansas to remain in teaching, it may be possible to confirm
work previously completed and generalize these findings to
vocational agricultural teachers in Kansas. This work might
also be generalized to other vocational areas which may en-
counter teacher shortages and the need to encourage retain-
ment of teachers in those areas.
From this study it is feasible that the shortage of
vocational agricultural teachers could be reduced. This
could be attained through the identification of factors which
encourage teachers to remain in teaching and by emphasizing
these factors in a positive manner throughout the profession.
Definition of Terms
Throughout this study, a list of terms were developed
to assist the reader and aid in comprehension of the work.
The following is a list of those terms:
1. Teaching Field — Refers to opportunity for em-
ployment of a person as a vocational agriculture
teacher in a secondary school.
2. Teacher — Refers to a person who is employed in
the teaching field. In this case as a teacher of
vocational agriculture.
3. Non-teaching — Graduates in agriculture education
who are not presently employed as a vocational
agriculture teachers in a secondary school.
4" Tenure — Refers to the number of years teaching
experience in vocational agriculture.
5. Encouragement factors — Specific job conditions
which are thought to encourage vocational agricul-
ture teachers to remain in the secondary teaching
field.
6. Response scores — Refers to the degree to which
a teacher agrees or disagrees with an encourage-
ment factor. These are determined by placing a
check mark on the rating scale line. Numerical
values for these check marks are then derived by
measuring the point at which the check mark ocur-
red on the line.
7. Rating scale line — Form of measurement used in
this study on the independent variables. Used to
determine to what extent the teacher agrees with
an encouragement factor. Fach factor has its own
rating scale line. Each of these lines were five
units in length and had anchors at each end; "D"
for disagree one the left end and "A" for agree on
the opposite end.
8. Role stress — Refers to a condition when the de-
mands of a job placed on a teacher of vocational
agriculture greatly exceeds the rewards that
teacher receives from that job.
9. Teacher turnover rate — Refers to the number of
vocational agriculture teachers leaving their teach-
in positions compared to the total number of voca-
tional agriculture teachers in that state (nation)
.
Limitations to the Study
The primary limitations to this study were:
1. The population for this study was drawn from voca-
tional agriculture teachers employed at the second-
ary level teaching full-time during the 1978-1979
school term in Kansas.
2. Available time and geographic distribution of the
teachers involved imposed a limitation- in that the
researcher was unable to personally visit any of
the teachers.
3. Vocational agricultural teachers were asked to fill
out a questionnaire for this study at area meetings
which were held in each of the seven districts in
Kansas. A time lapse of ten days between the
first and last meeting along with other work to be
accomplished at these area meetings may impose a
limitation.
CHAPTER II
PROCEDURE
Retaining teachers of vocational agriculture in teaching
for an extended period of time would be beneficial in lessen-
ing the shortage of high school agriculture teachers. There-
fore, factors which might encourage the retainment of vocation-
al agriculture teachers would be of considerable importance.
Identification of such factors were considered in this study
in helping to relieve the teacher shortage which has persisted
for a number of years. This study was undertaken to help iden-
tify the reasons why vocational agriculture teachers in Kansas
remain in teaching. In explaining the methods used in research-
ing this study, this chapter will present in sequential order
the following sub-headings: population, instrumentation, pro-
cedure, and analysis of data.
Population
In selecting the population for this study, it was deem-
ed necessary to meet the following criteria: 1) the parti-
cipants should be vocational agriculture teachers in Kansas;
2) the population should be large enough to enable generali-
zation of the findings to the state of Kansas; and 3) the
participants should be selected in a manner which complied
8with the individual participant confidentiality guidelines
established by Kansas State University. In order to Feet
these criteria, this researcher chose to use all of the vo-
cational agriculture teachers in the state as the population
for this study.
The "1978-79 Kansas Agriculture Education Instructor
Directory" (Appendix A) was used to identify the 188 vocation-
al agriculture teachers employed in the 165 Kansas secondary
vocational agriculture programs. All 188 teachers were re-
quested to complete a questionnaire as their only responsibil-
ity in this study. This completion required approximately
thirty minutes of the respondents' time.
Instrumentation
The development of the survey instrument began with an
extensive review of literature related to this study. Factors
found to enhance job satisfaction among secondary teachers,
particularly vocational agriculture teachers, were gathered.
One study which was especially helpful in identification of
these variables was "An Analysis of Factors That Affect Job
2Satisfaction of Public High School Business Teachers in Ohio"
by Annell Lacy, 19 68.
Annell Lacy, An Analysis of Factors That Affect Job
Satisfaction of Public High School Business Teachers in Ohio
,
(Doctoral Dissertation, The Ohio State University, 1968); re-
print ed., University Microfilms, Inc., Ann Arbor, Michigan:
Annell Lacy, 1969, pp. 243-245.
A list of research projects in progress were discovered
in the December 19 78 edition of the Agricultural Education
Magazine . This led to correspondence with several researchers
whose work was related to this study. "Why Vocational Agri-
culture Teachers in Ohio Enter and Remain in Teaching' by
John Dickens in 19 78 was one such study which was helpful.
Several factors which Dickens found to be important in voca-
tional agriculture teacher retention in Ohio were adapted for
use in this study. Dicken's work and personal suggestions
were also helpful in the layout of the instrument used in this
study.
A review of numerous studies yielded an initial list of
job satisfaction factors which were to be used as variables
in this investigation. A list of variables along with a
brief explanation of the study (Appendix D) was sent February
1st to the following: Kansas State University teacher edu-
cation staff, Kansas State Department of Education staff,
Kansas State University College of Agriculture Dean's staff,
agricultural education graduate students at Kansas State Uni-
versity and selected College of Education faculty at Kansas
State University. Suggestions and ideas were requested and
received from all the above. These suggestions led to
3John W. Dickens, "Why Vocational Agriculture Teachers
in Ohio Enter and Remain in Teaching," Paper Presented to
National Agricultural Education Research meeting, Dallas, Texas,
December 1, 1978, pp. 1-13.
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refinement of the variables in preparation of a pilot study.
Conferences with Dr. Bruno Kappes , Kansas State University,
College of Education, were helpful in the design of the pilot
study. Dr.. Jim Lynch, Kansas State University College of
Education and Kris Arheart of the Kansas State University
Computing Center were also consulted on data analysis to be
used.
The pilot study (Appendix C) was developed and sent
once again to many of the same persons who responded to the
initial list of variables. Thirteen copies of the pilot
study were returned. These were scored by this researcher
and taken to the Kansas State University Computing Center.
(Explanation of the procedure for scoring the instrument and
details of the data analysis are presented in the analysis sec-
tion of this chapter.) After completion of statistical anal-
ysis, the pilot study was reviewed and again refined.
Procedure
Area vocational agriculture teacher meetings scheduled
during March were selected as sites for distribution of the
questionnaire. Mr. Les Olsen of the Kansas State Department
of Education, was contacted and requested to distribute the
questionnaires at these meetings. The area meetings were
selected as an appropriate setting for the distribution of
the questionnaires for the following reasons: 1) It was
11
hoped that distribution of the questionnaires at the area
meetings would aid in obtaining a higher percentage of re-
turns from the participants; 2) Agreement by Mr. Olsen to
oversee distribution of the questionnaires v/ould provide a
setting for uniformity and elimination of researcher bias;
and 3) Data collected could be analyzed at a time which
would allow the writer to complete this study for graduation
in August of 1979. In late February the times and places of
the area vocational meetings were identified as follows:
Date District Town
March 19, 19 79
March 20, 19 79
March 21, 19 79
March 22, 19 79
March 26, 19 79
March 27, 19 79
March 28, 19 79
Southwest
South Central
Northwest
Southeast
East Central
North Central
Northeast
Garden City
Haven
Natoma
Fredonia
Lawrence
Ellsworth
Centrailia
This writer met with Mr. Olsen a week prior to the
first area meeting. At that time, the questionnaire and ac-
companying cover letters (Appendix D) were given to Mr. Olsen
His instructions were to distribute the questionnaires to all
teachers attending, and as time permitted, collect those ques-
tionnaires which were completed that evening. Sufficient
12
copies of the questionnaires were provided to include a
mailing to those teachers who did not attend their area meet-
ing. Distribution of the questionnaire at the first voca-
tional area meeting on March 19 , 19 79 was made, as planned.
After the last area meeting held on March 28, Mr. Olsen re-
turned to this writer those questionnaires which were collect-
ed at the area meetings. Other participants in this study
mailed their completed questionnaires directly to this re-
searcher. During the first week in April Mr. Olsen mailed a
questionnaire to those teachers who did not attend their area
vocational meeting. Instructions at that time were for those
teachers to complete the questionnaire and forward to this re-
searcher. On £pril 2 3rd a follow-up letter (Appendix E) was
sent to all the vocational agriculture teachers in this state
as a reminder to those who had not yet completed and returned
their questionnaire.
May 18th was established as the last day to receive
questionnaires for inclusion in the study. Table 1 reports
the number of questionnaires received at that time.
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TABLE 1
PERCENTAGE OF VOCATIONAL AGRICULTURE TEACHERS
RESPONDING TO QUESTIONNAIRE
(n=188)
Questionnaires Total Number Percent Return
Returned 90 4 7.3
Useable in this study 80 42.5
Analysis
Each factor which was thought to encourage retainrnent
of Kansas vocational agriculture teachers was, in this study,
an independent variable. In the research instrument, (Appen-
dix D) a total of 41 independent variables were utilized.
The respondents were asked to rate each of the encouragement
factors on a rating scale where D=disagree and A=agree. The
teachers were instructed to make a check (v/ ) anywhere on this
rating scale between A and D. In order to convert these
checks into numerical scores, this researcher developed rating
scales at equal lengths of 5 centimeters. A metric ruler
was then used to measure responses to each independent variable
on a scale of 0.0-5.0 centimeters were 0.0=disagree to lowest
extent and 5.0=agree to the highest extent. A column was left
on the right hand side of the variables. In this space the
14
researcher placed a numerical score for each independent var-
iable after measurement with the metric ruler. All measure-
ments were given to two significant digits.
Dependent variables consisted of demographic data. The
numerical values for all of the independent and dependent
variables were transferred to IBM cards directly from the re-
search instrument. This work was done by Kris Arheart of the
Kansas State University Computing Center and students in that
department under his direction. Statistical Analysis of the
data was made on a ITEL AS 5 model computer. The program used
was the Statistical Package for Social Sciences, version 8.
The analyses that were made include:
1. Descriptive statistics for 41 independent and four
dependent (demographic) variables;
2. Frequency counts for the four following demographic
variables: teacher tenure (VI), number of schools
in which the teacher has taught (V2) , teacher in-
tent (V3) , and teacher experience as a high school
vocational agriculture student (V4)
;
3. Pearson's correlations for 41 independent variables
and the following demographic variables: teacher
tenure (VI) , number of schools in which the teacher
has taught (V2) , miles from teaching position to
teacher's hometown (V5) , and miles from teaching
15
position to teacher's spouse's hometown (V6)
;
4. T-test for independent samples between the means
of teachers planning to remain in teaching and
teachers planning to leave teaching (V3) , on 41
independent variables and 4 dependent (demographic)
variables (VI, V2 , V5 , V6)
;
5. Crosstabulation of teacher intent for the 1979-80
school year (V3) by teacher's experience of a high
school vocational agriculture student (V4)
;
6. T-test for independent samples between the means
of teachers who were and were not enrolled as vo-
cational agriculture students while in high school
(V4) on 41 independent variables and four dependent
variables (VI, V2, V5 , V6)
.
CHAPTER III
A REVIEW OF RESEARCH AND RELATED LITERATURE
The perennial shortage of qualified vocational agricul-
ture teachers has prompted a relatively abundant amount of
research. This research concerns agricultural education
graduates and teachers of vocational agriculture dating back
more than two decades. Through the years, research emphasis
regarding the vocational agriculture teacher situation has
changed. In years before the ongoing shortage of teachers
became evident, this research dealt primarily with why college
students choose the agricultural education curriculum. Many
studies also involved factors which influenced agricultural
education students after graduation to pursue a career in
teaching vocational agriculture. Additional and improved op-
portunities for advancement outside of teaching began to arise.
Vocational agriculture teachers began leaving teaching to
pursue other opportunities. During this period, research be^
came centered around determining what factors were influencing
teachers' decisions to leave the teaching field. When a num-
ber of graduating agricultural education students began enter-
ing fields other than teaching, studies explored their reasons
for doing so. This, coupled with the tendency of vocational
agricultural teachers to leave teaching after only a few years,
16
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heightened the severity of the teacher shortage. It had now
become one of the major problems facing the agricultural ed-
ucation profession. Work to relieve this shortage became a
priority. Studies concentrated on increasing the supply of
vocational agriculture teachers. One alternative identified
to meet the demand of teachers was to design ways to retain
current vocational agriculture teachers in the teaching field
for a longer period of time.
Retainment of vocational agriculture teachers required
identification of the favorable aspects of their jobs. These
factors may tend to encourage teacher retention and were deem-
ed important to this study. A search for these encouragement
factors began with a review of research and related litera-
ture. The following subdivisions were outlined to aid in
this review:
1. Not entering the teaching field;
2. Entering and leaving the teaching field;
3. Remaining in the teaching field.
Not Entering the Teaching Field
Supply and demand of vocational agricultural teachers
across the United States has been reported annually by Ralph
Koodin of The Ohio State University 4 and later by David Craig
4Ralph J. Woodin, Supply and Demand for Teachers of
Vocational Agriculture in the United States for the 1966-67
School Year
,
(Columbus: The Ohio State University, Department
of Agricultural Education, 1967.)
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of Tennessee. Over this thirteen year span, each year on the
average, no more than 6 percent of the graduates who qual-
ified to teach vocational agriculture entered the secondary
teaching field. In Kansas, a follow-up study by Wei ton and
Reilly of the 1978 agricultural education graduates at Kansas
State University indicated 64 percent of the qualified gradu-
ates there entered teaching. .Although this figure is slightly
higher than the national average, the fact remains that over
one-third of the college graduates qualified to teach vocation-
al agriculture choose not to.
In an attempt to determine why agricultural education
graduates from Iowa State University choose to enter fields
other than teaching, Froehlich in 1966", surveyed over 800
non-teaching graduates who completed their degree work between
19 40 and 1964. Froehlich found that freedom and independence
of the job, having evenings free, and an opportunity for ad-
vancement were the factors which most frequently influenced
those graduates to enter an employment area other than teaching
5Richard F. Wei ton and Phillip W. Reilly, "A Follow-up
of the 1978 Agriculture Education Graduates at Kansas State
University," (Manhattan: Kansas State University, Department
of Agricultural Education, 1978), p. 2.
6Loren H. Froehlich, Factors Related to the Tendency of
Iowa State University .Agricultural Education Graduates to Not
Fnter or to Leave the Vocational Agriculture Teaching Profes -
sion. Agricultural Education Research Publication No. 17,
(Ames, Iowa: Iowa State University, 1966), p. 13.
19
Kansas State University graduates in agricultural edu-
cation from 1955-1963 who elected not to teach vocational
agriculture in Kansas were surveyed in 1966 by Severence' to
examine why they choose not to enter the teaching field. Fac-
tors indicated most frequently as either their first or second
reason for not entering the teaching field were: salary, lack
of advancement possibilities, and the fact that they had com-
pleted the agricultural education curriculum only for the
training it provided.
Entering and Leaving the Teaching Field
The agricultural education graduates 1 decision whether
or not to teach has been thought to be influenced by certain
persons and job characteristics. In work completed with Ok-
o
lahoma State University students and graduates, Fletcher in
19 74, reported persons influential in this decision were:
the local vocational agriculture teacher, parents, college
instructors, and fellow college students. Fletcher also
'Harold G. Severence, The Occupations of Graduates in
Agriculture Education Who Did Not Teach Vocation Agriculture .
A Master's Thesis, Department of Agricultural Education,
(Manhattan, Kansas: Kansas State University, 1966), pp. 42-43.
°Loyd W. Fletcher, Teacher and College Student Per-
ceptions of Items Influential in the Decision to Teach Vocation-
al Agriculture . A Master's Thesis, Department of Agricultural
Education, (Stillwater: Oklahoma State University, 1974) , cited
by John W. Dickens, Why Vocational Agriculture Teachers Enter
and Remain in the Teaching Profession
,
paper presented to Nation-
al Agricultural Education Research Meeting, Dallas, Texas, De-
cember 1, 1978, p. 2.
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found vocational agriculture job characteristics that ranked
high were opportunities to continue work with livestock, youth,
and the self-satisfaction of helping to educate students.
In surveying persons who entered the teaching field in
Q
Ohio between 1975 and 1978, Dickens reported factors influ-
enced the graduates' decision to remain in the teaching field.
Dickens found those factors which rated the highest were:
1. Having an adequate retirement plan from teaching;
2. Enjoying the variety of subject matter being taught;
3. Having a feeling of accomplishment and success from
teaching;
4. Enjoying teaching high school students;
5. Enjoying working with the technical aspects of my
instructional area;
6. Developing my own program as a teacher;
7. Finding each day different in my role as a teacher.
In similiar work in 1963, Mori found that 92 percent of for-
mer agriculture teachers choose teaching for the rewards
that it would offer over the demands it would make on them.
yDickens, op . cit
. , p. 5.
l°Takako Mori, "Analysis of Motivations for Choosing
the Teaching Profession." (unpublished master's thesis, Mi-
chigan State University, East Lansing, 1963) , cited by John
F. Thompson, "A Look at Some VTho Quit Teaching," Agriculture
Education Magazine, (January, 1967), p. 158.
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After teachers enter the field, some find the demands
of the job begin to outweigh the rewards, prompting their exit
from teaching when a more rewarding situation develops outside
the teaching field. Those teachers who leave the field tend
to so very early in their career. In a 1977 Ohio study,
Knight found of those graduates who enter the field, nearly
50 percent leave before they have taught three years. In sim-
12ilar work in Iowa, Froehlich found only 11 percent of the
vocational agricultural teachers he surveyed, taught more than
five years. This high turnover rate has prompted many studies
in this area in an attempt to identify and evaluate factors
which teachers list as reasons for leaving the teaching field.
13- •Knight , in surveying former Ohio vocational agricultural
teachers found the top factor they gave for leaving the field
in rank order, frequency, and intensity was that their long
range occupational goal was something other than teaching vo-
14cational agriculture. Other factors revealed in the Knight
Hjames A. Knight and Ralph E. Bender, Khy Vocational
Agriculture Teachers in Ohio Leave Teaching . Summary of Re-
search Series No. 14, (Columbus, Ohio: The Ohio State Univer-
sity, 1978)
, p. 6.
12Froehlich, op. cit
. , p. 4.
'•-'Knight, op. cit .
, p. 4.
14 Ibid.
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study were inadequate advancement opportunities, inadequate
salaries, and long hours and evening responsibilities. Hoer-
15
ner and Bundy in 1966 reported similar findings in a study
of former vocational agriculture teachers in Iowa.
Mattox16 in a 19 74 study of former Arizona vocational
agricultural teachers, observed no single factor influenced
teachers to leave teaching. Mattox suggested however, groups
of factors (environmental, professional, and sociological)
which lead to role stress affected tenure of vocational agri-
culture teachers.
Vocational agriculture teachers who had taught five or
more years and left teaching were found to be influenced by
environmental factors such as: long hours, inadequate salary,
and lack of advancement opportunities. Teachers who had
taught less than five years and left teaching were more influ-
enced by professional factors such as: discipline problems,
disliked working with high school students and young farmer
programs, and disliked teaching subject areas. Mattox also
discovered sociological factors such as: personality conflicts,
cooperation, and ethnic and religious factors, by themselves,
^Thomas a. Hoerner and Clarence E. Dundy, "Occupa-
tional Choice and Tenure of Agriculture Education Graduates,"
Agriculture Education Magazine
,
(December, 1966), p. 130.
16 Keith E. Mattox, "Why Teachers Quit," Agriculture
Education Magazine, (December, 1974), pp. 141-142.
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had no influence on the teachers decision to leave the vo-
cational agriculture teaching profession. However, Mattox
found that many teachers left teaching due to a combination
of environmental and sociological factors.
17According to Thompson , as vocational agriculture
teachers change teaching jobs and leave teaching they tend
to limit themselves in job mobility. Thompson conducted a
1966 investigation of a selected group of 71 former vocation-
al agriculture teachers from Michigan State University. In
this study it v/as reported nearly all of the former agricul-
ture teachers held three or less jobs during their career
(including teaching and non-teaching jobs.) Thompson also
revealed the following information about this selected group
1) after teaching one year, 23 of the former agriculture
teachers (32 percent) changed jobs; 2) the peak exit rate
v/as after four years of teaching; 3) nearly all had left by
the time they had obtained six years of teaching experience
and 4) sixty-six percent of the agriculture teachers had
all of their experience in one school.
Remaining in the Teaching Field
The fact that there are many more teachers who remain
I "7
'•John F. Thompson, "A Look at Some Who Quit Teaching,"
Agriculture Education Magazine
, (January, 1967) , p. 158.
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in the teaching field than leave, suggest there are positive
factors which encourage teachers to remain in teaching. At-
tempts to identify these factors have been the objective of
several studies for the past quarter century. In interview-
18ing elementary teachers, Lortie classified rewards such as
salary as extrinsic, rewards such as time for travel as ancil-
lary, and rewards such as opportunity to "reach" students as
intrinsic. Lortie found that when speaking of their satis-
faction, teachers referred to intrinsic rewards by a ratio of
nine to one.
In surveying over 300 experienced vocational agriculture
19teachers in Iowa, Illinois, and Minnesota, Nelson , in 1954,
found specific job factors which gave teachers the greatest
satisfaction were: working with young people, working with
rural people, and the freedom and initiative possible in their
work.
Dickens in a survey of vocational agricultural teachers
in Ohio in 1978 to determine which factors rated the highest
^Dan c. Lortie, "Control and Autonomy in Elementary
Teaching," in The Semi-Professionals and Their Organizations ,
Ed. Amitai Etzioni, (New York: The Free Press, 1969), p. 31.
Kenneth Nelson, "Interests and Job Satisfaction of
Midwestern Teachers," Agriculture Education Magazine , (Febru-
ary, 1954) , pp. 25, 178".
20Dickens, op. cit . , p. 9.
as influencing teachers there to remain in teaching. These
findings shoved one of the most influential factors was a
feeling of accomplishment and success from teaching. Other
factors in the same study which teachers listed as having
some influence on their decision to remain in teaching were:
variety of subject matter, adequate retirement plans, and en-
joyment of teaching high school students.
Phelps^-*- undertook a similar study in 1969 with vocation-
al agriculture teachers in Iowa. He found factors which in-
fluenced teachers there most were:
1. Wished to stay close to work associated with the
farm;
2. Enjoyed small and rural living and associating with
farm people;
3. Enjoyed contacts with other vocational agriculture
teachers
;
4. Enjoyed chance to work outdoors;
5. Enjoyed being able to guide and counsel young
people.
2 1xGeorge F. Phelps, Factors Which Influence Iowa Vo-
cational Agriculture Instructors to Remain in the Profession .
A Master's Thesis, (Ames: Iowa State University, 1969), cited
by John W. Dickens, Why Vocational Agriculture Teachers Enter
and Remain in the Teaching Profession
, paper presented to
National Agricultural Education Research Meeting, Dallas,
Texas, December 1, 19 78, p. 2.
26
22
Brown reported the following factors as having much
influence on southeastern United States vocational agricul-
tural teachers decisions to remain in the profession:
1. Advantage of year-round employment;
2. Feeling of accomplishment and success;
3. Own home in community;
4. Family desires to stay settled;
5. Desire rural life situation;
6. Enjoy teaching high school students;
7. Enjoy Future Farmer of America activities;
8. Opportunity to develop own program;
9. Enjoy work with young and adult farmers;
10. Desirable adjustment to "changing agriculture" is
challenging;
11. Proud of professional status.
Summary
Information presented in the preceding section of this
chapter represents a review of research and writings which
have a bearing on this study. These findings have revealed
several major points:
2 2Junious d. Brown, Factors Which Affect Retention of
Vocational Agricultural Instructors in the Southeastern United
State s . (Doctoral dissertation. The University of Florida,
1973), Dissertation Abstracts International , 1974, 34_ 6530A.
(University Microfilms No. 74-9618)
.
27
1. The vocational agriculture teacher shortage is
primarily due to two factors; 1) those agricul-
tural education graduates who fail to enter teach-
ing and 2) those who do enter the field hut leave
after only teaching a fev; years.
2. Qualified agricultural education graduates v/ho
either fail to enter teaching or leave after just
a few years seem to be more oriented towards ex-
trinsic values such as salary, advancement oppor-
tunities, and fewer working hours and responsibil-
ities. They also view teaching as a short run goal,
a stepping stone to other jobs, or an insurance
policy on which they can fall back on if all else
fails
.
3. Those agricultural education graduates who enter
teaching and remain for an extended period of time
tend to favor intrinsic values in their jobs such
as: working with people, especially those associated
with farming, having a feeling of success and accom-
plishment in their job, enjoyment of counseling and
guiding high school students, and having the ability
to develop their own program and work outdoors.
These items revealed through a review of related liter-
ature would seem to substantiate one of the most promising
28
alternatives to reducing the teacher shortage -- to further
identify and emphasize those factors which encourage voca-
tional agriculture teachers to remain in teaching.
CltfPTFR IV
ANALYSIS AND INTERPRETATION OF DATA
Data presented in thin chapter discloses the findinos
of a statewide survey of Kansas vocational agricultural teach-
ers to deterrine factors that may encourage their retention
in teaching.
Forty-one encouragement factors were identified in this
study along with selected demographic data. The information
and findings from this study are reported by subdivisions as
follows
:
1. Analysis of demographic data;
2. Encouragement of factors by teacher intent;
3. Identification and analysis of extreme scores by
teacher intent;
4. Correlation of encouragement factors by tenure;
5. Correlation of encouragement factors and selected
demographic data.
Analysis of Demographic Data
One of the demographic variables which vocational agri-
culture teachers were asked to report in this study was the
number of years they taught vocational agriculture in Kansas.
Table 2 reports this teaching experience. Inspection of this
29
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TABLE 2
YEARS OF EXPERIENCE TEACHING
VOCATIONAL AGRICULTURE
Years Taught Number of
Responses
Percent
20
28. 7
13.,8
8. 7
13.,8
15.,0
1-3 16
4-9 23
10-14 11
15-19 7
20-24 11
25 or more
TOTALS
12
80 100.0
table reveals nearly 50 percent of the respondents taught one
to ten years experience. The number of years taught ranged
from one to 42 years v/ith a mean number of years taught of
13.5. Fifteen percent of those reporting taught 25 or more
years. An additional 14 percent taught at least 20 years.
The findings shown in Table 2 differ from studies
"} 3
reported in the review of literature of this study. Froehlich^ J
2 3Froehlich, op. cit.
, p.
31
reported only 11 percent of the vocational agriculture teach-
ers in Iowa had taught rrore than five years. In Ohio, Knight
reported of the vocational agriculture teachers v/ho left
teaching, nearly 50 percent had done so before teaching Fore
than three years. Findings analyzed in this table seen to
suggest the existence of factors in Kansas which may encourage
longer retention of vocational agriculture teachers in teach-
ing.
The number of schools in which vocational agriculture
teachers have taught is summarized in Table 3. Inspection
of this table shows 36 percent of the respondents have all
of their experience in one school. Thirty-one percent taught
in two schools. This table also reveals nine percent reported
having taught in more than three schools. The mean number of
schools in which the respondents taught is 2.05 schools.
These data seem to be in contrast to a Michigan study
25by Thompson where 66 percent of the vocational agriculture
teachers in Michigan had all of their experience in one school.
The differences in the findings between these studies might be
attributed to several factors. While the mean tenure for
Kansas vocational agriculture teachers in this study was
^Knight, op . cit .
, p. 5.
2 5Thompson, op. cit . , p. 158.
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TABLE 3
NUMBER OF SCHOOLS IN WHICH VOCATIONAL
AGRICULTURE TEACHERS HAVE TAUGHT
Number of
Schools Responses Percent
1 29 36.2
2 25 31.3
3 18 22.5
4 6 7.5
5 1 1.2
TOTALS 79 99a
aData missing from, one respondent accounted for one
percent.
established at 13.5 years, nearly all of the participants in
the Thompson study had left teaching by the time they had
taught six years. Teachers remaining in teaching for a long-
er period of time would have a better chance of changing
teaching positions. The opportunities for Kansas teachers in
1979 may be greater than the opportunities in teaching for
those selected former teachers in Michigan between 1952 and
1965. Greater opportunities could enhance teacher movement
to another school depending upon the individual and his/her
desires
.
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When the opportunity exists, movement of vocational ag-
riculture teachers within the teaching field would seem to
he toward the teacher's hometown. .Although this study did
not encompass teacher mobility, data was collected as to the
distance from teaching position to teacher's hometown and
teacher's spouses' hometown.
Figure 1 shows this data in a scattergram. Inspection
of this scattergram reveals 17 of the married respondents
(23.6 percent) teach within 50 miles of their hometown and
their spouse's hometown. Twenty-eight respondents (38.8 per-
cent) teach within 100 miles of both hometowns. Of the single
teachers in the study, five (62.5 percent) teach within 50
miles of their hometown. Six of the respondents (75 percent)
teach within 100 miles of their hometown. When married and
non-married respondents are totaled, the data reveal 30 res-
pondents (41.7 percent) teach within 50 miles of their home-
town and 4 4 (61.1 percent) teach within 100 miles of their
hometown.
In comparing information disclosed in Figure 1 with a
26
study by Knight , the latter study revealed 65 of the voca-
tional agriculture teachers in Ohio (63.7 percent) taught
within 50 miles of their hometown and 80 teachers (78 percent)
26 Knight, op. cit.
, p. 10.
34
oo
II
CD
s CO
P
ft
CQ
to
u CN >-\ in T3 E
CD
xi
Mn U
P re
s CD O
i * i <i ,» » •H U
o o o o o o o o o to
U M-l
P CO
CD o o in o in o in o in rC CD CD
CD C Eh M •^ ^ CO m cm <N rH rH p E U rHO 3: Q] CD C -HC CD H "0
.c rC E
rd
-P rH
-H C u 4-i 4JP <D CPS rc CO CO C
CO E C >1 CD CD C -H -H
•H -H C CD E- rH "Cd a w -h CQ
•H •H C
«w s P T3 £P O
c
•H C
W rC P
•a a1 C -H (D
C o u £ a- C Eo c CD 5
>-,^r ra p to tr. 43
CD p CD P C P
CQ CO
•H
E
a
•H CD tO
43 e-
^ rH rH CN
o
o K to U P
ro X CD
to o (D 45
~p ^r P CO
rH rH - rc
CD E CD CD
XI o C to -P
CO CO u CO - in P P
- cd fC <D ro m o cd
CD H CD H C- <H
10
-H P •H CD 10 CTP £ £ o c ciH - o CO-H
&<£> H r- CO td c co
CO iH rc «£> +J rc
CN rH «H to
o •H C +JP II P II - in
CN 1 c c
c CD e CN 1 P c
> O »> • CD
-HC c o HEP
rd P rc p - o C -H(N -p Qj P CD CN • 43 to
r> to & to E cr> o
•H O •H iH iH V£> ro rH rH h to a
ii 'c x: 'U 43 o Cn -
SIX IX
'• in
i—i
p tp
cd q
43
-H
rH «* ro O
o teac each
to
P
CD
CN CN 00 p
o •
43 r-"" in
u rH
,
rH rH CO ro ^-i
o **->• to 1 i 1 f i I 1 1P CD O O O o o o o O o
E-i O o ID O ID o in o in
CD C W *tf •^ ro m CN CN rH ^
O £ 'U CD
C O (DH T3
rC P
-H -H J3P CD P £ O *
to E P >i
•H rc C CDd a s *h to
35
taught within 100 miles of their hometown. This seems to
suggest teachers in Kansas plight tend to be less home oriented
than their counterparts in Ohio.
The finding that a higher percent of single teachers in
Kansas tend to teach closer to home than married teachers,
might suggest less mobility for these single teachers. They
would seem to be more home oriented. This may be due to
closeness of family and/or participation in the family farm.
Five respondents were teaching beyond 400 miles from
their hometown. Considering the geographic size of Kansas,
this would indicate these teachers were from out-of-state.
This may allude to the severity of the teacher shortage pro-
blem in Kansas.
Whether or not teachers of vocational agriculture in
Kansas were enrolled in vocational agriculture as a high
school student is reported in Table 4. This table reveals
72.5 percent of the respondents in this study were enrolled
in a high school vocational agriculture program. Over 26 per-
cent of the respondents, however, were never enrolled in a
vocational agriculture program. Initially, this figure was
thought to be surprisingly high to this researcher. However,
consideration of the current teacher shortage may explain
part of the answer. This shortage has enhanced opportunities
36
TABLE 4
EXPERIENCE AS P STUDENT IN HIGH SCHOOL
VOCATIONAL AGRICULTURE
Experience in Number of Percent
Vocational Agriculture Responses
Yes 58 72.5
No 21 26.2
TOTALS 79 99a
aData pissing from one respondent accounted for
one percent.
for students in the agricultural education curriculum. This,
combined vrith stepped-up recruiting efforts, has attracted
to the curriculum several students without prior experience
in vocational agriculture.
Table 5 reports the intent of Kansas vocational agri-
culture teachers to teach during the 19 79-80 school year.
Of the respondents, 72 (90 percent) reported their intent as
staying in teaching. This figure includes those vrho plan to
move to another vocational agriculture teaching position.
Seven respondents (9 percent) reported their intent as leav-
ing teaching. This figure v;ould seem to be lov/. At the time
37
TABLE 5
INTENT TO TEACH DURING SCHOOL
YFAP, 1979-80
^eacher Number of Percent
Intent Responses
Staying in
Teaching 72 90
Leaving
Teaching
TOTALS 79 9 9 a
aData missing from one respondent accounted for
one percent.
of this writing over 40 vocational agriculture teaching posi-
tions in Kansas had opened. When compared to 18 8 vocational
agriculture teachers teaching in Kansas, this yields a 21
percent turnover of teachers. This figure would seem to be
more accurate. The discrepancies here might be accounted for
in a number of ways. The 21 percent figure is an estimate
of teacher turnover. It measures all high school vocational
agriculture teachers leaving their teaching positions and
disregards the intent of these teachers for the 1979-80 year.
The nine percent shown in Table 5 represents those vocational
agriculture teachers who plan to leave the teaching field for
38
the following school year. This researcher believes the actu-
al number of teachers leaving teaching may he higher than nine
percent. However, some of these teachers who were contemplat-
ing leaving teaching were still undecided at the time the data
from this survey was compiled.
The respondent's experience as a high school vocational
agriculture student is compared to their intentions for the
1979-80 school year in Table 6. This table reveals of those
who plan to remain in teaching (N=71) , 52 respondents (73
percent) were enrolled in vocational agriculture as a high
school student. Nineteen respondents (26.8 percent) were
never enrolled as a vocational agriculture student. Of those
respondents who plan to leave teaching (N=7) , six (85.7 per-
cent) were enrolled in vocational agriculture as high school
students. One respondent (14.3 percent) was never enrolled
as a vocational agriculture student. It can be seen from
these data that a higher percent of those respondents who
were enrolled as high school vocational agriculture, plan to
leave teaching than remain in teaching (85.7 percent compared
to 73.2 percent). Table 6 also reveals a higher percent of
those who were not enrolled in vocational agriculture in
high school, plan to remain in teaching than those who plan
to leave teaching (26.8 percent compared to 14.3 percent).
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TABLE 6
EXPERIENCE 7\S A HIGH SCHOOL VOCATIONAL AGRICULTURE
STUDENT AND INTENT TO TEACH DURING 1979-80
Experience as
vocational agri-
culture student
Remain in
Number
Responses
Teaching
Percent
Leave Teaching
Number Percent
Responses
Yes
No
52
19
73.2
26.8
6
1
85.7
14.3
TOTALS 71 100 7 100
Several factors may have some influence on a greater percent
of past vocational agriculture students to leave teaching.
One such factor might be these people may have interests in
agriculture outside of teaching, such as farming. Respon-
dents with no vocational agriculture experience as a student,
who plan to remain in teaching, may do so because they find
teaching vocational agriculture challenging and rewarding.
Other factors affecting these data may exist. However, this
researcher feels there is little difference between the
groups to warrant discussion of other possible factors.
Encouragement Factors by Teacher Intent
Table 7 reveals the means and standard deviation for
each encouragement factor by teacher intent. Those factors
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with higher irean (4.0 and above) may be thought to encourage
teachers to remain in teaching. Those factors with lower
means, (1.5 and below) may be thought to be reasons teachers
leave the profession.
For those respondents who plan to remain in teaching,
the highest mean for an encouragement factor was 4.2 8 (I en-
joy working with rural people) and the low mean was 1.11 (I
receive adequate compensation for the extra hours and evenings
I work) . For those respondents who plan to leave teaching in
1979-80, the highest mean on an encouragement factor was 4.19
(I enjoy being close to work associated with the farm) and
the lowest mean was .78 (most students in my school respect
teachers.) The average mean for those who plan to remain in
teaching was 3.328 while the average mean for those who plan
to leave teaching was 2.886.
A T-test for independent samples was used to analyze
the difference between the means of those teachers planning
to remain in teaching and those planning to leave teaching.
A significant difference in the means at the .05 level was
determined on four factors. Those factors are:
1. Helping students to mature and learn is satisfying
to me as a teacher;
2. I like living in the community of the size and
type in which T teach;
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3. *1ost students in my school respect teachers; and,
4. The achievements of my students in FFfl competition
more than compensate me for the extra hours T
spend training them.
Tn noting that the first factor (helping students to
mature and learn) is statistically significant is not surpri-
sing. Those teachers who plan to remain in teaching might he
encouraged by intrinsic factors such as this one higher than
those teacher who plan to leave teaching.
Tt would seem that to those teachers who plan to remain
in teaching, the community in which they live is also impor-
tant. The significant difference in means between those
teachers remaining and leaving may suggest that teachers
planning to leave dislike their community. This may be attri-
buted to the size of community, type of people living there,
or the unlikeness of this community to their home town. This
last speculation by the researcher is based on the finding
that a large percent of Kansas vocational agriculture teach-
ers live near their hometown (see Figure 1)
.
Respect of the teachers by students in a school would
also seem to be important to vocational agriculture teachers.
Those teachers who plan to leave teaching may do so due to
lack of student respect for teachers in their school.
The achievements of students in FFA activities would
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seem to be rewarding to vocational agriculture teachers for
the extra time that teacher spends with his/her students.
Those teachers who plan to leave may find less reward in
their work and therefore little monetary compensation for ex-
tra time spent with students.
On several factors, both the teachers planning to re-
main in teaching and those planning to leave, rated the fac-
tors fairly high (3.9 and above). Some of these factors
include: enjoy working with rural people, enjoy being close
to work associated the farm, enjoy chance to work associated
the farm,, enjoy chance to work outdoors, and, enjoy variety
of subject matter. Those teachers who plan to leave teaching
rated these factors almost as high as their counterparts who
planned to stay in teaching. This may be partly due to their
interest in agriculture as a whole, its background, and life-
style.
Close inspection of Table 7 reveals that on five encour-
agement factors , teachers planning to leave teaching rated
these factors higher than teachers planning to remain in teach-
ing. These factors are: 1) desire to develop new and imag-
inative approaches to teaching; 2) enjoy flexibility of the
teaching position; 3) community in which I teach is support-
ive of the vocational agriculture program; 4) my use of re-
source persons in the community makes my job less demanding;
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and 5) enjoy being close to work associated with agribusi-
ness firms. The finding that teachers leaving rated these
factors higher than those teachers remaining indicates to
this researcher they are not reasons influencing the teacher
to leave. If anything, these factors would seem to be the
ones which should encourage teachers leaving the field to
stay. However, since these teachers have indicated plans to
lenve, this may imply that those factors which do influence
them to leave may have a fairly strong influence on them.
Other factors not already mentioned which may be of
some interest are: 1) opportunities for advancement are
important to me; and, 2) I receive adequate compensation for
the extra hours and evenings I work. The mean score for the
first factor by teachers planning to remain and planning to
leave respectively, are 3.08 and 3.07. This may indicate
that both groups of teachers, regardless of their intent for
teaching, feel fairly strong about advancement opportunities.
Both groups of teachers also rated the latter factor close
(1.11 and 1.13, respectively). This may indicate that both
teachers planning to remain in teaching and those planning
to leave teaching feel the compensation they receive for
their extra work is low.
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Identification and Analyses of Extreme Scores by
Teacher Intent
Table 8 reports those encouragement factors with the
highest mean scores for teachers planning to remain in teach-
ing, and their standard deviations. The factors listed in
Table 8 would therefore seem to be those v.Thich would tend to
encourage retention of vocational agriculture teachers in
teaching.
Of the ten factors with the highest means, five (num-
bers 1, 3, 5, 7 and 9) directly involve working with people.
Four of the factors (numbers 2, 4, 6 and 10) deal with the
teaching situation of the vocational agriculture teacher and
one (number 8) deals with the community environment.
This would tend to suggest that teachers who plan to
remain in teaching in Kansas are people and work oriented.
27Dickens revealed similar findings x>7ith Ohio vocational ag-
riculture teachers. Of the ten factors which teachers rated
highest as influencing their decision to remain in teaching,
six dealt with the teaching situation and one dealt with
2 8persons. In a similar study in Iowa, Phelps found of the
five factors with the highest overall means, two dealt with
the teaching situation and two dealt with people. Comparing
2
'Dickens, op. cit., p. 9.
28Phelps, op. cit.
, p. 2.
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TABLE 8
ENCOURAGEMENT FACTORS WITH HIGHEST MEAN FOR VOCATIONAL
AGRICULTURAL TEACHERS PLANNING TO REMAIN IN TEACHING
Fncouragement Factor Mean SD
1. I enjoy v Torking with rural people. 4.28 .46
2. I enjoy being close to work asso-
ciated v/ith the farm.
3. I enjoy working with young people.
4. I enjoy the chance to work outdoors.
5. I enjoy working with other vocational
agricultural teachers.
6. I enjoy the variety of subject matter
taught in vocational agricultural.
7. Helping students to mature and learn
is satisfying to me as a teacher.
8. I like living in the community of the
size and type in which I teach.
9. I enjoy being able to guide and
counsel students.
10. I enjoy working on FFA activities.
the findings of this study v/ith those in Ohio and Iowa would
tend to suggest Kansas vocational agriculture teachers may be
more people oriented than their counterparts in the upper
midwest.
The ten factors with the highest means in this study
4.24 .57
4.22 .60
4.20 .67
4.12 .81
4.11 .76
4.11 .62
4.08 .72
4.04 .62
3.97 .91
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were also ten of the twelve factors with the lowest standard
deviations. This would suggest that the respondents not only
rated these factors higher but also varied less from the
mean.
Table 9 reveals those encouragement factors which
teachers planning to leave teaching rated lowest. The low
means of these six factors might suggest these factors may
influence the respondents plans to leave teaching. Of these
six factors three dealt with salary and other compensation,
(numbers 2, 3, and 5), two dealt with students (number 1 and
29
6) and one dealt with teacher workload (number 4). Froehlich
asked vocational agriculture teachers in Iowa to rate factors
which influenced their decision to leave teaching. Of the
seven most influential factors, three dealt with teacher work-
load, and one each dealt with salary and students. Knight
conducted a similar study in Ohio. Of the five most influ-
ential factors one each dealt with workload and salary.
Comparison of the studies seems to indicate concerns
of all vocational agriculture teachers on salary and workload.
Kansas teachers may tend to be influenced by student related
no
^Froehlich, op. cit .
, p. 19.
3
^Knight, op. cit.
, p. 4.
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t^BLF 9
ENCOURAGEMENT FACTORS KITH LOWEST MEAN FOR
VOCATIONAL AGRICULTURAL TEACHERS PLANNING
TO LEAVE TEACHING
Encouragement
Factor Mean SD
1. Most students in my school respect
teachers. 0.78 .98
2. I receive adequate compensation for
the extra hours and evenings I
work. 1.13 1.13
3. I believe the fringe benefits of my
job are similar to those of other
professionals with equal training
and years of service. 1.24 1.59
4. The help I receive from student
aides makes my job less demanding. 1.4 8 1.39
5. I believe my salary is similar to
that of other professionals with
equal training and years of service. 1.53 1.79
6. Discipline problems in my school
are insignificant. 1.67 1.92
factors such as respect and discipline.
Correlation of Encouragement Factors by Tenure
Table 10 presents the correlations among 41 encourage-
ment factors and tenure of the respondents. Tenure of these
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respondents is further analyzed by their intent to remain in
or leave teaching for the 1979-80 school year. Those corre-
lations with the subscript "a" were found to be significant
at the .05 level of significance. This writer shall analyze
the significant correlations of the encouragement factors in
sequential order using the following subheadings: 1) teach-
ers planning to remain in teaching; 2) teachers planning to
leave teaching; and, 3) non-significant correlations.
Teachers Planning to Remain in Teaching
"Helping students to mature and learn" (.2941) and "en-
joying being able to guide and counsel students" (.3316) are
two encouragement factors which have significant correlations.
Note that tenure of teachers planning to remain in teaching is
positively related to these encouragement factors. This would
seem to suggest that these teachers, as their tenure increases,
may receive more satisfaction and enjoyment from helping and
guiding students. This would seem to reinforce suggestions
from findings revealed in earlier tables that Kansas vocation-
al agriculture teachers are perhaps student oriented.
Noting a significant correlation on factor number eight
"teaching gives a feeling of accomplishment and success" (.2120)
may also suggest support for this idea. The correlation would
indicate a slight tendency for this feeling of accomplishment
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and success to increase as the teachers tenure increases.
A correlation for teacher tenure and those teachers "lik-
ing their community size and type" (.2253) was also found to
be significant. Earlier in this study it was revealed that
the mean for the number of schools in which teachers taught
was 2.05 (see Table 3). With this in mind, the correlation
on this factor may suggest that as teachers remain in a teach-
ing position, they may have a tendency to increase a liking
for their community. It might be that this liking could be
stronger for those teachers who have taught in fev/er schools.
"Respect that the students have for teachers in a
school" (.2436) showed a significant correlation with tenure
of teaching. These data may suggest that of teachers planning
to remain in teaching, as tenure increases, the feeling of
respect may increase also.
Another encouragement factor which had a significant
correlation with tenure of teachers planning to remain in
teaching was the "technical agricultural training those teach-
ers have received" (.2259). This would seem to indicate that
teachers feel more adequate with their technical training as
their years of experience increase. This may be due to the
teachers confidence in themselves and that they learn as they
teach.
Another encouragement factor which yielded- a significant
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correlation was "rewards available in teaching outweigh de-
mands of the teaching position" (.2102). This nay seem to
suggest that as teachers increase in tenure they find more
rewards available in teaching and fewer demands on them as a
teacher. This may be due to better organization by the teach-
er as he/she gains experience.
One significant correlation, "administrators seem more
interested in improving the vocational agriculture departments"
(.2195) suggests this interest increases as teachers in those
departments rise in tenure. Experienced teachers, who plan
to remain in teaching, may warrant this interest by administra-
tors through a job well done. With the shortage of vocational
agriculture teachers it also may be that administrators may
realize improving the vocational agriculture department would
be a means of retaining the current teacher or attracting a
new teacher.
One of the strongest correlations found to be signifi-
cant is that "teachers feel the professional training they
have received is adequate" (.3150). This attitude toward
their professional training would seem to increase as they
gained experience. This finding seems to speak favorably of
the combined teacher training efforts of the Agricultural Ed-
ucation Department at Kansas State University and the Kansas
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State Department of Education.
A fairly strong negative correlation was found to exist
between tenure of teachers retraining in teaching and their
opportunities for advancement. This may be an indication
that as teacher tenure increases, the teachers opportunities
for advancement decrease. Recall from Table 2 the mean num-
ber of years teaching respondents in this study was 13.5 years
teaching. This would put many teachers near the upper end of
their salary schedule and lower their advancement opportuni-
ties .
"Duties expected of the vocational agriculture teacher
outside of the teacher's department" (.1597) was significantly
correlated with tenure of the teacher. This might seem to in-
dicate that as the teacher gains tenure more is expected of
that teacher by the administration.
Teachers with more experience would seem to have fewer
discipline problems. This is indicated by a significant cor-
relation (.2082) between teacher tenure and the factor "dis-
cipline problems in my school are insignificant."
One significant correlation that is interesting and
possibly expected of teachers remaining in teaching is the
"ability to motivate students" (.2320). This seems to in-
crease as tenure increased and may be attributed to experience,
64
confidence in the job, and probably enthusiasm of the teacher.
The last encouragement factor which was found to have a
significant correlation with tenure was "enjoy working with
other vocational agriculture teachers" (.1990). As tenure
increases for those teachers who plan to remain in teaching,
the enjoyment of working with one's counterparts in vocational
agriculture would seem to have a tendency to increase. This
could be attributed to association with other teachers at the
many district and state events.
Teachers Planning to Leave
Three encouragement factors were found to have signifi-
cant correlations with tenure of those teachers planning to
leave teaching. The strongest correlation in this table was
a negative correlation between "opportunities for advancement
are important" and tenure of teacher planning to leave (-.9195)
This may suggest a strong tendency for those teachers who deem
advancement opportunities as important, to leave teaching. As
tenure increases, the importance of these advancement oppor-
tunities would seem to increase also.
The second strongest significant correlation was found
to be between "achievement of students in FF^ competition"
and tenure (-.6817). The negative correlation here may indi-
cate that teachers leaving the field may have students who
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fail to excel in FFA competition. Extra hours spent working
on FFA related events nay not be rewarding to the teacher who
does not win.
"Adequate financial support for the vocational agricul-
ture department" was found to have a negative significant cor-
relation with tenure of teachers leaving (-.6776). This would
suggest that lack of financial support for the program may in-
fluence the vocational agriculture teacher to leave teaching.
Non-significant correlations
Other correlations which failed to be statistically sig-
nificant but seem pertinent in this study are analyzed in this
section. On several encouragement factors all correlations
with tenure were negative despite differences in teacher in-
tent. One such factor was ; "The number of students in class
is conducive to effective teaching". Correlations were (-.1456)
for teachers remaining and (-.7756) for teachers leaving.
These suggest that as teachers increase in tenure, their at-
titude towards this decreases. This may suggest that teachers
with more experience are not concerned with the number of stu-
dents in class, whereas, teachers with less experience may be.
"Use of resource persons in making a job less demanding"
also yielded negative correlations by both teachers planning
to remain in teaching (-.0548), and teachers planning to leave
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teaching (-.0129). This may suggest that as tenure increases
fewer resource persons are used in teaching vocational agri-
culture. The same may be true with use of student aides.
Correlations (-.1211 and -.5196 for teachers remaining and
leaving, respectively) suggest that as tenure increase less
use is made of student help. These last three encouragement
factors cannot be seen by this writer as influencing teachers
to remain in or leave teaching. These negative correlations
suggest younger, less tenured teachers are making use of this
"extra" help while more experienced teachers are not. This
may express a need for encouragement of all teachers to use
all their resources in their teaching position.
Correlation of Encouragement Factors
and Selected Demographic Data
Table 11 presents a list of correlations among 41 en-
couragement factors and three demographic variables. These
variables are: 1) number of schools in which the respondents
have taught; 2) distance of teaching position from teacher's
hometowns ; and 3) distance of teaching position from teach-
er's spouse's hometowns. Several of these correlations were
found to be at the .05 level of significance. An analysis
and discussion of these significant correlations and other
correlations pertinent to this study are presented in the
following:
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Number of Schools in Which Respondents Taught
Over one-half of the correlations between the 41 en-
couragement factors and this demographic variable were nega-
tive. This would tend to suggest that as these factors are
actually encouraging to teachers, those teachers tend to
teach in fewer schools. The stronger the negative correlation,
then, the less of a tendency for a teacher to change schools.
The strongest of these correlations was "adequate equipment
and tools for effective instruction are available for the vo-
cational agriculture department in my school" (-.2879). Not-
ing the strength and sign of this correlation, suggests that
when teachers feel they have adequate equipment and supplies
there may be a tendency for those teachers to remain teaching
in the school where they are employed. One might speculate
that steps by school administrators to provide adequate
equipment and tools for vocational agriculture departments
may help to lessen teacher turnover and thus relieve the
shortage of vocational agriculture teachers.
"Help from student aides in relieving demands of the
job" was the encouragement factor with the second strongest
correlation (-.1993) with the number of schools. This might
suggest that those teachers who receive help from student
aides may tend to teach in fev/er schools.
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"Enjoying being able to guide and counsel students" is
the only encouragement factor found to be statistically sig-
nificant with a positive correlation of .1974. This would
tend to suggest enjoyment of guiding and counseling students
may increase as the number of schools taught in increases.
This finding might be attributed to the thought that a teach-
er who has taught in a greater number of schools may have
been exposed to a greater number of students. Therefore the
teacher might have a greater chance to counsel and guide more
students.
The last encouragement factor under this heading with
a significant correlation was "students are enthusiastic
about learning." Correlation of this factor with the number
of schools yields the third strongest correlation (-.1917),
which is also negative. This may suggest that teachers who
have students who are enthusiastic about learning will tend
to teach in fewer schools.
Distance of Teaching Position from Teacher's Hometown
Once again many of the correlations developed with en-
couragement factors and demographic data are negative. In
this case, negative correlations with distance from home
would tend to suggest, the closer to home, the more encouraging
are these factors. The strongest of these correlations is
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"liking the community of the size and type in which the
teacher lives" (-.4392). The significance of the correla-
tion would suggest that as a teacher moves closer to home
the more he/she will like the community in which they teach.
This would seem to be an expected situation. Most people
like the area near their hometown so it stands to reason that
the closer to this area a teacher can get, the more that
teacher may have a tendency to like the community.
The second strongest correlation is with "The achieve-
ments (other than FFA) of vocational agriculture students
give the teacher satisfaction" (-.2197).
This may be due to an increased pressure on the voca-
tional agriculture teacher who lives closer to home to do a
good job. As students of that teacher achieve goals, the
teacher receives satisfaction in his job.
A "chance to work outdoors" is another factor with a
correlation found to be statistically significant (-.1988).
Inspection of this correlation suggests that as teachers are
closer to their hometown the more they may enjoy working out-
doors. This could be due to some teachers participating in
the family farm at home.
The only encouragement factor which yielded a positive
significant correlation with distance from teachers hometown
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was the "enjoyment of working with other vocational agricul-
ture teachers" (.2004). This might tend to suggest that
teachers enjoy working with teachers more as they increase
their distance from home.
Distance of Teaching Position From Spouse's Hometown
Only two encouragement factors were found to yield
statistically significant correlations, one negative and one
positive. Once again the majority of the correlations were
negative. This supports the tendency for encouragement
factors to have more influence on teachers as they take a
position closer to their spouse's hometown. Part of this may
be attributed to the possibility of a teacher working part-
time with the spouse's parents such as farming.
"Too many duties expected of the teacher outside the
vocational agriculture department" is the factor with the
strongest correlation (-.3333) in this area. This would sug-
gest that as teachers take positions closer to their spouse's
hometown, they may feel more is expected of them outside the
vocational agriculture department. If a teacher was closer
in distance to his/her family, expectations to do a good job
could be a factor.
The only significant positive correlation with distance
from spouse's hometown is with the factor; "help from student
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aides makes teaching job less demanding" (.2166). This may
suggest that as distance from spouse's hometown increases,
there is a tendency to receive more help from student aides.
Summary
Data provided by 80 vocational agriculture teachers in
Kansas were analyzed in this chapter. This section provides
a summary of the findings derived from these data.
Respondents in this study reported a range of one to
42 years experience in teaching vocational agriculture. The
mean number of years taught by the respondents was 13.5 years
Over one-half of the respondents were found to have taught
over ten years
.
The number of schools in which teachers have been em-
ployed ranged from one to five with a mean of 2.05. Over
two-thirds of the respondents reported having taught in just
one or two schools.
Seventeen respondents (23.6 percent) live within 50
miles of their hometown and their spouse's hometown. Twenty-
eight (38.8 percent) live within 100 miles of both hometowns.
Of those respondents who were single, 6 2.5 percent live with-
in 50 miles and 75 percent live within 100 miles of their
hometowns
.
Over 26 percent of the respondents reported they were
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never enrolled as a vocational agriculture student in high
school
.
Ninety percent of the teachers involved in the study
reported they plan to teach during the 1979-80 school year.
Nine percent of the respondents reported they plan to leave
teaching. Of those that plan to remain in teaching, 73.2
percent were enrolled in vocational agriculture as a high
school student while 26.8 percent were not. Of those plan-
ning to leave teaching 85.7 percent were vocational agricul-
ture students in high school while 14.3 percent were not.
The two groups of respondents (those remaining in teach-
ing and those leaving) were asked to rate 41 encouragement
factors. The means for these factors were determined and com-
pared by teacher intent. A significant difference between
the means of the two groups of respondents was found on the
four following encouragement factors:
1. Helping students to mature and learn is satisfying
to me as a teacher;
2. I like living in the community of the size and
type in which I teach;
3. Most students in my school respect teachers;
4. The achievements of my students in FFA competition
more than compensate me for the extra hours I
spend training them.
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Both groups of respondents rated several factors (3.9
and above on a - 5 scale). These factors included: enjoy
working with rural people, enjoy being close to work associ-
ated with the farm, enjoy chance to v/ork outdoors, and en-
joy variety of subject matter.
Opportunities for advancement and adequate compensation
for the hours worked were two factors on which respondents
have very similar ratings regardless of their intent for
teaching the following year. Teachers planning to remain in
teaching and those planning to leave teaching rated the first
factor 3.08 and 3.07, respectively. They rated the latter
factor 1.13 and 1.11, respectively.
On five factors the mean for those teaching to leave
was found to be higher than the mean for those teachers
staying. These factors are: 1) desire to develop new and
imaginative approaches to teaching; 2) enjoy flexibility of
teaching position; 3) community in which I teach is support-
ive of the vocational agriculture program; 4) my use of re-
source persons in the community makes my job less demanding;
and 5) I enjoy being close to v/ork associated with agribusi-
ness firms.
The ten encouragement factors with the highest means
were determined for those respondents who plan to remain in
teaching. Following is a list of those factors:
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1. I enjoy working with rural people;
2. I enjoy being close to work associated with the
farm;
3. I enjoy working with young people;
4. I enjoy the chance to work outdoors;
5. I enjoy working with other vocational agriculture
teachers
;
6. I enjoy the variety of subject matter taught in
vocational agriculture;
7. Helping students to mature and learn is satisfying
to me as a teacher;
8. I like living in the community of the size and
type in which I teach;
9. I enjoy being able to guide and counsel students;
10. I enjoy working on FFA activities.
Five of these factors deal with people, four with the
teaching situation, and one with the community. The six fac-
tors with the lowest means were determined for those teachers
planning to leave teaching. They are:
1. Most students in my school respect teachers;
2. I receive adequate compensation for the extra hours
and evenings I work;
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3. I believe the fringe benefits of my job are sim-
ilar to those of other professionals v/ith equal
training and years of service;
4. The help I receive from student aides makes my
job less demanding;
5. I believe my salary is similar to that of other
professionals v/ith equal training and years of
service; and,
6. Discipline problems in my school are insignificant.
Of these six factors, three dealt with salary and other com-
pensation, two dealt with students, and one v/ith teacher
workload.
The ratings of all 41 encouragement factors were corre-
lated with selected demographic variables. One variable,
teacher tenure, was stratified by teacher intent to remain in
or leave teaching. Fourteen correlations were found to be
significant at the .05 level of significance for those teach-
ers planning to remain in teaching. The strongest correlation
was .3316 on the factor "I enjoy being able to guide and
counsel students." The second strongest correlation was .3150
on the factor "The professional education training I receive
is adequate for my teaching." The third strongest correlation
was negative. The correlation was -.3278 on the factor
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"Opportunities for advancement are important to me."
Three correlations on these encouragement factors were
found to be significant for those respondents planning on
leaving teaching. All three were negative correlations.
The strongest was -.9195 on the factor "Opportunities for ad-
vancement are important to me."
Other demographic variables which were correlated against
the encouragement factors were : 1) the number of schools
in which the respondents have taught; 2) the distance from
the respondent's teaching position to his/her hometown; and
3) the distance from teaching position to teacher's spouse's
hometown. Four correlations v/ere found to be significant
with the number of schools. The strongest of these correla-
tions was -.2879 on the factor "Adequate equipment and tools
for effective instruction are available for the vocational
agriculture department in my school."
Four correlations were also found to be significant
with distance from teacher's hometown. All four correlations
were negative. The strongest was -.4 39 2 on the factor "I
like living in the community of the size and type in which I
teach.
"
Only two factors were found to be significantly corre-
lated with distance from teacher's spouse's hometown. One
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negative and one positive. The strongest vas -.3333 on the
factor "Too many duties outside my department are expected
of me." The second strongest correlation vas .2166 on the
factor "The help I receive from student aides makes my job
less demanding."
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CHAPTER V
CONCLUSIONS AND FECOMMENDATIONS
This chapter is e summary of the study. Included is a
review of the purpose, objectives of this investigation,
methods, and procedures employed. On the basis of the find-
ings and conclusions, recommendations for further action are
also presented.
Summary of the Study
Purpose
The major purpose of this study was to identify and ex-
amine factors which encourage vocational agriculture teachers
in Kansas to remain in teaching.
Objectives
Three specific objectives were identified to guide in
the development and the evaluation of this study:
1. To identify factors which encourage vocational
agriculture teachers in Kansas to remain in teaching;
2. To determine if teachers who plan to remain in
teaching differ from those who plan to leave the
teaching field;
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3. To determine if tenure of these teachers has an
affect on their ratings of these encouragement
factors
.
Methodology
Following the development of the purpose and objectives
of this study, it became evident that data from a state-wide
sampling of Kansas would be the most useful method of gather-
ing data. One hundred eighty-eight vocational agriculture
teachers in Kansas were identified in the "19 78-79 Kansas Ag-
ricultural Education Instructors Directory" (Appendix A) as
the target population.
A survey instrument was developed to gather data from
these teachers. These data included the respondent's rating
of their 41 encouragement factors and selected demographic
data. A total of 80 vocational agricultural teachers returned
useable questionnaires. The data on the questionnaire were
coded by the writer and relayed to the Kansas State University
Computer Center. Here the information was transferred to data
processing cards. The computing center's ITEL AS 5 model com-
puter was utilized in analyzing the data.
Major Findings
The findings of this study are summarized in the following
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subdivisions; 1) analysis of demographic data; 2) encourage-
ment factors by teacher intent; 3) identification of extreme
encouragement factor mean scores by teacher intent; 4) cor-
relation of encouragement factors and tenure; and 5) corre-
lation of encouragement factors and selected demographic
variables
.
Analysis of demographic data
Years of experience teaching vocational agriculture .
—
Twenty percent of the respondents had taught one to three
years. An additional 28.7 percent had taught four to nine
years. Over one-half of the respondents reported more than
ten years experience teaching vocational agriculture. The
range was from one to 4 2 years. The mean number of years
taught was 13.5.
Number of schools in which vocational agriculture teachers
taught .—Over 36 percent of the respondents had taught in only
one school. An additional 31 percent had taught in two schools.
Only nine percent of the respondents had taught in more than
three schools. The mean number of schools in which the teach-
ers taught was 2.05.
Distance from teaching position to teacher's hometown
and teacher's spouse's hometown .—Seventeen married respondents
(23.6 percent) were employed within 50 miles of their hometown
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and their spouse's horetown . Twenty-eight (28.8 percent) of
the respondents were employed within 100 miles of both home-
towns. Of the single teachers in this study, five (62.5 per-
cent) taught within 50 miles of their hometown and six (75
percent) taught within 100 miles of their hometown. When
married and single respondents are totaled, 30 respondents
(41.7 percent) teach within 50 miles of their hometown and
five respondents (6.3 percent) taught beyond 400 miles from
their hometown.
Experience as a student in high school vocational agri -
culture. --Fifty-eight respondents (72.5 percent) reported at
least some experience as a high school student in vocational
agriculture. Twenty-one respondents (26.2 percent) reported
no such experience.
Intent to teach during 1979-80 school year .—Seventy-two
respondents (90 percent) reported plans to remain in teaching
during the 1979-80 school year. Seven respondents (9 percent)
planned to leave teaching.
Experience as a high school vocational agricultural stu-
dent and intent to teach during 1979-80 .—Of the teachers who
planned to remain in teaching during 1979-80 school year, 53
(73.2 percent) had experience as a high school vocational ag-
riculture student while 19 (26.8 percent) did not. Of those
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respondents who planned to leave teaching, six (85.7 percent)
had experience as a high school vocational agriculture student
while one (14.3 percent) did not.
Encouragement factors bv teacher intent
Remaining in teaching .—The total mean for teachers re-
maining in teaching on all encouragement factors was 3.328.
The means for individual factors ranged from 4.2 8 (I enjoy
working with rural people) to 1.11 (I receive adequate com-
pensation for the extra hours and evenings I work)
.
Leaving teaching .—The total mean for all encouragement
factors in this group of respondents was 2.886. The means
for individual factors ranged from 4.19 (I enjoy being close
to work associated with the farm) to 0.78 (Most students in
my school respect students.)
Difference between the means of the two groups on each
factor .—A significant difference betv/een the means of the
respondents remaining and leaving was found on the following
four factors
:
1. Helping students to mature and learn is satisfying
to me as a teacher;
2. I like living in the community of the size and
type in which I'm living;
3. Most students in my school respect teachers;
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4. The achievement of my students in FFA competition
more than compensate me for the extra hours I
spend training them.
On a number of encouragement factors both groups of
teachers rated the factors high (above 3.9). These include:
1) enjoy working with rural people; 2) enjoy being close
to work associated with the farm; 3) enjoy chance to work
outdoors; and 4) enjoy variety of subject matter.
Factors on which means of teacher leaving were higher
than teacher remaining .—Five encouragement factors with means
higher for teachers leaving than remaining were found to
exist. They were: 1) desire to develop new and imaginative
approaches to teaching; 2) enjoy flexibility of teaching
position; 3) community in which I teach is supportive of the
vocational agriculture program; 4) my use of resource per-
sons in the community makes my job less demanding; and 5) I
enjoy being close to work associated with agribusiness firms.
Identification of extreme scores by teacher intent
Teachers planning to remain in teaching . —The ten encour-
agement factors with highest means for teachers remaining in
teaching were:
1. I enjoy working with people;
2. I enjoy being close to work associated with the
farm;
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3. I enjoy working with young people;
4. I enjoy the chance to work outdoors;
5. I enjoy working with other vocational agricultural
teachers
;
6. I enjoy the variety of subject matter taught in
vocational agriculture;
7. Helping students to mature and learn is satisfying
to me as a teacher;
8. I like living in the community of the size and
type in which I live;
9. I enjoy being able to guide and counsel students;
10. I enjoy working on FFA activities.
Teachers leaving teaching .—The six factors with the
lowest mean scores are:
1. Most students in my school respect teachers;
2. I receive adequate compensation for the extra hours
and evenings I work;
3. I believe the fringe benefits of my job are similar
to those of other professionals with equal training
and years of service;
4. The help T receive from student aids makes my job
less demanding;
5. I believe my salary is similar to that of other
professionals with equal training and years of
service;
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6. Discipline problems in my school are insignificant.
Correl ations of encouragement factors by tenure
Tenure of teacher planning to remain in teaching . -
-
Fourteen of the 41 encouragement factors were found to have
significant correlations with tenure of teachers remaining in
teaching. The strengths of these significant correlations
ranged from .1547 to .3316. The strongest correlation was on
the encouragement factor "I enjoy being able to guide and
counsel students." The second strongest correlation (.3150)
was on the factor, "The professional education training I re-
ceive is adequate for my teaching." The third strongest cor-
relation was negative. That correlation was-. 3078 on the
factor "Opportunities for advancement are important to me."
Tenure of teachers planning to leave teaching .—Three
factors were found to have significant correlations with the
teachers planning to leave teaching. All three were negative
ranging from -.6776 to -.9195. The strongest correlation
(-.919 5) was on the factor "Opportunities for advancement are
important to me." Nearly one-half of the correlations for
teachers leaving were negative.
Correlations of encouragement factors by selected demographic
variables
Number of schools taught .—Four correlations were found
to be significant. The strongest (-.2879) was on the factor
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"Adequate equipment and tools for effective instructions are
available for the vocational agriculture department in iry
school.
"
Distance from teacher's hometown . --Four factors were
found to have significant correlations with distance from,
hometown. Three of these were negative. The strongest cor-
relation was -.4 392 on the factor "I like living in the com-
munity of the size and type in which I teach." The only pos-
itive significant correlation was .2004 on the factor "I enjoy
working with other vocational agriculture teachers."
Distance from teacher's spouse's hometown .—Two correla-
tions were found to he significant. One was negative and one
positive. The strongest correlation (-.3333) was on the
factor "Too many duties outside my department are expected of
me." The one positive significant correlation was .2166 on
the factor "The help I receive from student aides makes my
job less demanding."
Conclusions
From the analysis and interpretations of the data outlined
in this study, the following conclusions were made:
1. Vocational agriculture teachers who plan to remain in
teaching are encouraged to do so primarilv by student
and people related factors. Student related factors
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include the satisfaction of helping students to
mature and learn and enjoyment of being able to
guide and counsel students. People related factors
include enjoyment working with young people and
rural people.
2. vocational agriculture teachers who plan to leave
teaching are influenced by factors dealing with
salary, fringe benefits, and teacher workload.
3. As tenure for vocational agriculture teachers increases,
teachers who plan to remain in teaching are more en-
couraged to do so by student and people related fac-
tors .
4. As tenure for vocational agriculture teachers in-
creases, teachers are influenced to leave teaching
by factors related to salary, fringe benefits, and
teacher workload.
5. Vocational agriculture teachers in this study enjoy
associating with rural people, farm work, and the out-
doors.
6. For those teachers studied opportunities for advancement
and adequate compensation for extra hours and evenings
worked is important regardless of their intent to teach
the following year.
7. Teachers are influenced to remain in their current
positions where administrators exhibit an interest
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in supporting and improving the vocational agri-
culture department and v:here students are enthusi-
astic about learning and respectful to teachers.
8. Single vocational agriculture teachers exercise
less mobility in taking a teaching position than
their married counterparts.
9. Teachers of vocational agriculture who were enrolled
in high school vocational agriculture as a student
will leave teaching sooner than teachers with no ex-
perience as a high school vocational agriculture
student.
10. Teachers planning to leave teaching rated several
encouragement factors higher than those teachers
planning to remain in teaching. However, the in-
fluence of those factors was weak compared to fac-
tors which influenced those teachers to leave
teaching.
"Recommendations
Based upon the findings and conclusions of this study
and the experiences of the writer, the following recommenda-
tions are made:
1. The teacher education staff at Kansas State Univer-
sity and other states should modify their pre-service
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instruction of agriculture education students to
include: a) a unit on v That to look for in a
teaching position during the Program Planning class.
This should include how a salary schedule works and
fringe benefits possible in a teaching position;
b) a unit on how to make use of resource persons
and students in making the teaching job less demand-
ing. This should also be included in the Program
Planning class; c) a unit on the theory and appli-
cation of vocational funding during the Principle
and Philosophy of Vocation Education class; and d)
the Methods of Teaching Agriculture class should in-
clude units on motivation techniques, instilling en-
thusiasm in students, understanding student behavior
and discipline, and rewards possible through working
with students;
2. In-service training of vocational agriculture teach-
ers by teacher educator staffs should include in-
clude instruction in techniques for motivating stu-
dents, the importance of public relations, and use
of resource persons in reducing teacher workload.
3. The agricultural education curriculum at Kansas
State University should be modified to allow for
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more technical agriculture classes to be taken by
students without increasing the number of hours
required to graduate.
4. The Kansas Vocational Agriculture Teacher Associa-
tion should be made aware of the findings of the
study. The teacher welfare committee of the Kansas
Association should recognize and promote those fac-
tors in this study which were found to encourage
teachers to remain in teaching.
5. The findings of this study should be forwarded to
the Kansas State Department of Education and other
state departments of education. These organizations
should promote research in this and similar areas.
They should provide leadership and financial assis-
tance for those studies which would help to retain
teachers in teaching and therefore assist in reliev-
ing the shortage of teachers in vocational education.
6. A committee should be established in the state with
the purpose of identifying and implementing ways
and means to increase compensation for the long hours
and evenings which vocational agriculture teachers
work and to decrease teacher workload. The leader-
ship for this committee should be provided by the
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Kansas Vocational Agriculture Teachers Association.
Other organizations with participating members on
this committee should include: a) teacher edu-
cation staff at Kansas State University; b) voca-
tional education personnel of the Kansas State De-
partment of Fducation; and c) high school admini-
strators representing secondary schools with voca-
tional agriculture programs.
7. A task force should be established to promote the
agricultural education curriculum to all high school
students, not just vocational agriculture students.
Vocational agriculture teachers and guidance counse-
lors in secondary institutions should identify stu-
dents who might be interested in agricultural educa-
tion and set sites for these students to meet in a
seminar with this task force. The task force it-
self should include members of the following:
a) teacher educator staff at Kansas State University;
b) agricultrual education graduates employed at
nearby post-secondary institutions; c) upperclass-
men or graduate students majoring in agriculture ed-
ucation; and d) nearby vocational agriculture teach-
ers who are deemed successful and as leaders in
their district.
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8. The College of Agriculture at Kansas State Univer-
sity should implement a course for agriculture stu-
dents during the school term consisting of "hands
on" management practices v Tith livestock and crops.
This class would be required for agricultural edu-
cation students.
9. The College of Agriculture should offer a series
of short courses during the summer for vocational
agriculture teachers. These courses should concen-
trate on updating teachers v;ith technical agricul-
ture, management, and "hands on" skills. Specific
topics should he obtained by an assessment survey
of the vocational agriculture teachers in the state.
10. The College of Agriculture should cooperate with
the College of Education to create a new position
on the teacher education staff. The responsibili-
ties would include: a) overseeing production agri-
culture training for agricultural education students;
b) instruction of a "hands on" management practice
class to be required for agricultural education ma-
jors during their pre-block semester; c) conducting
an annual assesment of in-service production agri-
culture training requested by vocational agricul-
ture teachers in the state; d) organize and
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coordinate with departments in the College of Ag-
riculture summer short courses in production agri-
culture teachers; e) assist in recruiting students
in the College of Agriculture; f) assist in ad-
vising agricultural education students; and g)
chair the recommended recruiting task force for ag-
ricultural education.
Recommendations for Further Studies
Additional studies in this area, are deemed important by
this writer in helping to retain vocational agriculture teach-
ers in teaching and decreasing the teacher shortage. Possi-
bilities for further studies include: 1) the mobility and
attraction of vocational agriculture teachers in Kansas; 2)
means by which compensation for the vocational agriculture
teacher's extra, work could be provided; 3) means by which
teacher workload, especially paperwork, could be reduced;
4) a follow-up study of first year vocational agriculture
teachers in Kansas who remain in and leave teaching; 5) fac-
tors which encourage agricultural education graduates in Kan-
sas to enter teaching; and 6) how vocational agriculture
students perceive their agriculture teachers role as a teacher,
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To
From: Phillip Reillv, Adult and Occupational, Ilolton Hall
Re: Research Study Instrument Refinement
The following is part of the research I am conducting
in partial fulfillment of the Master of Science Degree in
Agriculture Education. T would like to request your help in
refinement of the instrument we plan to use in this study.
Ideas and comments you may have are welcomed and appreciated.
In this study we will be attempting to identify factors
which encourage vocational agriculture instructors to remain
in the field of teaching. We hope to do this by presenting
factors which are thought to encourage retention of instruc-
tors, to instructors in Kansas secondary schools. The instruc-
tors will be asked to rate each factor on a scale of - 10.
The higher the rating, the more encouragement the instructors
receive from this factor to remain in teaching.
Through data collection we will identify instructors
who plan to leave the teaching field, in order to compare
teachers remaining vs. teachers leaving the field. It is hy-
pothesized that those remaining in the teaching field will
rate the encouragement factors higher than those instructors
who left the field.
The following are considered to be encouragement factors.
They have been extracted from a review of pertinent literature.
116
Fach question on the instrument will consist of a statement
of one of those factors and a rating scale. Following are
the statements as we plan to use them in rough form. Since
the purpose of this is review and refinement, I have left
out the rating scales and included only the statements. I
would appreciate your looking through the statements and re-
laying your thoughts and ideas in an effort to refine the in-
strument. Upon completion of your review, please send to
103 Holton Hall.
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Pate the following statement on a scale of - 10 to
the extent which you agree with the statement. The hioher
your rating, the more you agree with the statement.
1. Teachers in your school usually get recognition for a
job well done.
2. Your school has adequate equipment for effective instruc-
tion in vocational agriculture.
3. Your school gives adequate financial support to the voca-
tional agriculture program.
4. You like living in a community of the size and type in
which you now live.
5. Students in your classes are enthusiastic about learning.
6. The number of pupils you have in class permits you to do
an effective job with them.
7. Most students in your school respect the teachers.
8. You believe your salary is similar to that of other pro-
fessional persons with equal training and experience.
9. Your present salary is sufficient for the additional
training you need for professional advancement.
10. People in the community in which you live expect teachers
to have different standards than other people.
11. Teachers in your school are accepted as belonging to the
community.
12. The administration of your school is interested in improv-
ing your department.
13. Teachers in your school are encouraged to be innovative.
14. You like teaching the courses you are now teaching.
15. In your school too many extra-curricular activities are
expected of you as a vocational agriculture .instructor.
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16. In your school too many extra-curricular activities
outside of vocational agriculture are expected of you
by the administration.
17. Discipline problems in your school are insignificant.
18. Record keeping and paperwork require a maximum of your
time.
19. The opportunity to reach students is a satisfying part
of your job.
20. Just watching high school students grow and learn is a
satisfying part of your job.
21. You enjoy working with rural people.
22. You enjoy working with young people.
23. Freedom and initiative in your job are important to you
as an instructor.
24. The fringe benefits you receive as part of your total
salary in teaching is adequate.
25. You receive adequate compensation for the extra hours
and evenings you work.
26. The achievements of your students in FFA competition are
rewarding enough to compensate for the extra hours you
spend in training them.
27. The achievements of the students in your program are a
satisfying part of your job.
28. The help you receive from FFA chapter officers and stu-
dent aids make your job less demanding.
29. The training you have is adequate to cover all the areas
you must teach.
30. You receive support from the other departments in your
school.
31. Your vocational agriculture program receives help and
support from the administration in your school.
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32. The community in which you live supports the vocational
agriculture program.
33. The nature of the teaching job itself has satisfaction
for you.
34. Helping students through their adolescent years is impor-
tant to you.
35. Your department has adequate facilities and instructional
materials
.
36. Opportunities for advancement are important to you.
37. You desire to develop nev; and imaginative approaches to
teaching.
38. The rewards available in teaching vocational agriculture
are greater than the demand the job makes on you as an
instructor.
39. The availability of resources and your use of them makes
your program more effective.
This is the end of the statements we plan to use as
part of the instrument. Thank you for reviewing them. Your
time and useful comments are greatly appreciated. Please see
that these are returned to Holton 103.
APPENDIX C
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FACTORS ENCOURAGING VOCATIONAL AGRICULTURE INSTRUCTORS
TO REMAIN IN TEACHING
Factors thought to encourage vocational agriculture instructors to remain
in teaching are presented in this study in the form of statements.
Consider the extent to which you agree with each statement. To the right of
each statement is a scale. Respond to each statement by placing a check ( )
on the corresponding scale anywhere between the and the 5- The closer to
the you make the check, the more you d i sagree with the statement. The
closer to 5 the more you agree with the statement.
EXAMPLE:
1. I enjoy working with my fellow teachers. 5
(This response agrees with the statement. The strength of agreement will
be measured to determine an exact numerical score.)
Indicate the extent to which you agree with the following statements.
1. Teachers in my school are encouraged to be 5
i nnovat i ve.
2. Helping students to mature and learn is 5
satisfying to me as a teacher.
3. I enjoy being able to guide and counsel 5
students
.
k. I enjoy working on FFA activities. 5
5. Adequate equipment and tools for effective
instruction are available for the vocational 5
agriculture department in my school.
6. I believe my salary is similar to that of 5
other professionals with equal training and
years of service.
7. I desire to develop new and imaginative 5
approaches to teaching.
8. Teaching gives me a feeling of accomplishment 5
and success.
Page
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Indicate the extent to which you agree with the following statements.
9. I like living in the community of the size 5
and type in which ! teach.
10. Most students in my school respect teachers. 5
11. The technical agriculture training I have 5
received is adequate for my teaching.
12. I enjoy the flexibility of my teaching 3
pos i t ion.
13- The rewards available in teaching vocational
agriculture more than compensate for the 5
demands the job makes on me as a teacher.
]k. I can develop my own program as a teacher. 5
15. The achievements (other than FFA) of my
students in the vocational agriculture 5
department give me satisfaction.
16. The community in which I teach is supportive 5
of the vocational agriculture program.
17- The administration in my school is interested 5
in improving the vocational agriculture
department
.
18. I enjoy working with rural people. 5
19. The number of students I have in class is
conducive to effective teaching. 5
20. I believe the fringe benefits of my job are
similar to those of other professionals with 5
equal training and years of service.
21. The help I receive from student aides makes C 5
my job less demanding.
22. I enjoy being close to work associated with 5
the farm.
~
~
" ~
23. The professional education training ! have 5
received is adequate for my teaching.
2k. I spend an excessive amount of time on 9 5
required recrod keeping and paperwork.
Page 2
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Indicate the extent to which you agree with the following statements.
25. Opportunities for advancement are important
to me.
26. Too many duties outside of my department
are expected of me.
27. Students in my class are enthusiastic about
1 earn i ng .
28. I enjoy the chance to work outdoors.
29. My use of resource persons in the community
makes my job less demanding.
30. I receive adequate compensation for the extra
hours and evenings I work.
31. I enjoy the variety of subject matter taught
in vocational agriculture.
32. Discipline problems in my school are
i ns ign i f icant .
33- Having the ability to motivate students is a
satisfying part of my job.
34. The achievements of my students in FFA
competition more than compensate me for the
extra hours I spend training them.
35- I enjoy working with other vocational 5
agriculture teachers.
36. Teachers in my school are accepted as belonging 5
to the commun i ty
.
37- The vocational agriculture program in my 5
school receives backing from the administration.
38. Adequate financial support for the vocational 5
agriculture department is provided by my school.
39- Teachers in my school usually receive recogni-- 5
tion for a job well done.
kQ. I enjoy working with young people. 5
5
5
5
5
5
5
5
5
5
5
Page 3
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In this last section, we need to know more about you and your background
All information will remain confidential. Please complete the following:
1. Including this year, how many years have you taught vocational agricu'
ture? (Including secondary and postsecondary)
(years) ~
2. Including the school system in which you are now teaching, in how many
different secondary schools have you taught vocational agriculture?
(number of school s)
3. Which of the following describes your plans for next year: (check one)
A. I plan to remain in the school where 1 am currently teach-
ing vocational agriculture.
B. I plan to remain in teaching vocational agriculture, but
move to another school
.
C. I plan to leave the teaching field at the end of this year.
D. Other
~~~
Cp lease explain) ~*~~
k. As a high school student, were you enrolled in a vocational agriculture
program? (check one)
Yes No
5. In miles, approximately how far is your current teaching position from
your home town?
~~ (mf 1 es)
6. How far from your spouse's home town? (if applicable)
(mi 1 es)
7. Your primary teaching responsibilities are at what teaching level?
(check one)
A. Secondary
B. Postsecondary
THIS END THE QUESTIONNAIRE. THANK YOU FOR YOUR COOPERATION
Pace h
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3CAISISAS
STZAOTE
unwersity
Department of Adult and
Occupational Education
College of Education
Hoiton Hall
Manhattan. Kansas 66506
913-532-5535
L21
Dear Vocational Agriculture Instructor:
[ am glad to see ycu are still teaching. There ; s something
unique about teaching vocational agriculture that <eeos oecoie like
yourself in the field. I am trying to find out wnat it is.
My name is Phillip Reilly and I am a graduate student in
Agricultural Education at Kansas State University. As cart of the
requirements for the Masters Degree, I am attemoting to identify
factors which encourage vocational agriculture instructors to remain
in teaching. 3y doing this, I hoDe to recognize and emonasize the
oositive points of our profession, thereoy lowering the nuncer of
instructors we lose each year.
I would like to request your assistance in this state- >ice
study by completing the attached questionnaire, "his study ; s
being conducted under guidelines established by Kansas State
University. Although your help is desperately neeoea. your
participation is strictly voluntary. You snould emit any Questions
which you feel unduly invade your privacy or which otherwise 3re
offensive to you. Please do not put your name on the questionnaire.
Your completion of the attached questionnaire signifies you
have read the aoove statements, understand your rights, ana
voluntarily agree to participate in this study. Your assistance
is greatly appreciated. Upon completion, the findings of this
study will be make known to you. Once again may I no Tit out vou
have no obligation, but emonasize the need for your help. Thank
you for your time and assistance.
Sincerely
,
ViV<7'/ ^'<X\ '?&*'**£'
/«!*&<
Phillip Reilly
Agricultural Education Graouats
PR:jlt
Richard '. U'eltgn
Associate 0>-ofes3cr
Agricultural Education
Attachment
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FACTORS ENCOURAGING VOCATIONAL AGRICULTURF INSTRUCTORS
TO RFMAIN IN TF ACHING
Factors thouqht to encourage vocational agriculture instructors to remain
in teaching are presented in this study in the form of statements.
Consider the extent to which you aqree with each statement. To the rinht of each
statement is a scale. Respond to each statement by p'neinq a check (v/) on the
corresponding scale anywhere between the D and the A. The closer to the D you
make the check, the more you disagree with the statement. The closer to A, the
more you agree with the statement.
EXAMPLE:
1. I enjoy working with my fellow teachers. D \/ A.
(This response agrees with the statement. The strenqth of aareement will
be measured to determine an exact numerical score.)
Indicate the extent to which you agree with the following statements.
Disagree Agree
1. Teachers in my school are encouraged to be
innovative.
2. Helping students to mature and learn is
satisfying to me as a teacher.
3. I enjoy being able to guide and counsel
students.
4. I enjoy working on FFA activities.
5. Adequate equipment and tools for effective
instruction are available for the vocational
agriculture department in my school.
6. I believe my salary is similiar to that of
other professionals with equal training and
years of service.
7. I desire to develop new and imaginative D A
approaches to teaching.
8. Teaching gives me a feeling of accomplishment D A
and success.
D A
D P
D P
D A
D A
D A
Pane 1
Indicate the extent to which you agree with the following statements
Disagree
9. I like living in the community of the size
and type in which I teach.
10. Most students in my school respect teachers.
11. The technical agriculture training I have
received is adequate for my teaching.
12. I enjoy the flexibility of my teaching
position.
13. The rewards available in teaching vocational
agriculture more than compensate for the
demands the job makes on me as a teacher.
14. I can develop my own program as a teacher.
15. The achievements (other than FFA) of my
students in the vocational agriculture depart- D
ment gives me satisfaction.
16. The community in which I teach is supportive
of the vocational agriculture program.
17. The administration in my school is interested
in improving the vocational agriculture
department.
18. I enjoy working with rural people.
19. The number of students I have in class is
conducive to effective teaching.
20. I believe the fringe benefits of my job are
similiar to those of other professionals with
equal training and years of service.
21. The help I receive from student aides makes
my job less demanding.
22. I enjoy being close to work associated with
the farm.
23. The professional education training I have
received is adequate for my teaching.
24. I spend an excessive amount of time on
required record keeping and paperwork.
D A
D A
D A
D A
D A
D A
A
D A
D A
D A
D A
D A
D A
D A
D A
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Indicate the extent to which you aqree with the following statements.
Agree
25. Opportunities for advancement are important D
to me.
26. Too many duties outside of my department
arc expected of me.
27. Students in my class are enthusiastic about
learning.
28. I enjoy the chance to work outdoors.
29. My use of resource persons in the community
makes my job less demanding.
jO. I receive adequate compensation for the extra
hours and evenings I work.
31. I enjoy the variety of subject matter taught
in vocational agriculture.
32. Discipline problems in my school are
i nsignificant.
33. Having the ability to motivate students is a
satisfying part of my job.
34. The achievements of my students in FFA
competition more than compensate me for the
extra hours I spend training them.
35. I enjoy working with other vocational D_
agriculture teachers.
36. Teachers in my school are accepted as belonging D_
to the community.
37. The vocational agriculture program in my D_
school receives backing from the administration.
38. Adequate financial support for the vocational D_
agriculture department is provided by my school.
39. Teachers in my school usually receive recogni- D_
tion for a job well done.
A
D A
D A
D A
D A
D A
D A
D A
D A
D A
A 0. I enjoy working with young people. D
41. I enjoy being close to work associated with
agribusiness firms.
P ]e 3
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In this last section, we need to I mow more about you and your backnround.
All information will remain confidenti. !. Please complete the following:
1. Including this year, how many years have you taught vocational agriculture?
(Including secondary and post secondary.)
[years]
2. Including the school system in which you are now teaching, in how many different
secondary schools have you taught vocational agriculture?
(number of schools)
3. Which of the following describes your plans for next year: (check one)
A. I plan to remain in the school where I am currently teaching
vocational agriculture.
B. I plan to remain in teaching vocational agriculture, but move
to another school
.
C. I plan to leave the teaching field at the end of this year.
D. Other
(please explain)
4. As a high school student, were you enrolled in a vocational agriculture program?
(check one)
Ygs Nq
5. In miles, approximately how far is your current teaching position from your
home town?
(miles)
6. How far from your spouse's home town? (if applicable)
""[miles)
7. Your primary teaching responsibi 1 ies are at what teaching level? (check one)
A. Secondary
B. Post-secondary
THIS ENDS THE QUESTIONNAIRE. THANK YOU FOR YOUR COOPERATION.
Paae 4
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Dear Vocational Agriculture Instructor:
"Factors Encouraging Vocational Agriculture Instructors tc
Remain in Teaching", is the title of a survey that may oe on
your desk. This is a form you should have received r-cm M r
.
Les 01 sen either at your recent area vocational argiculture
meeting, or in the mail.
This survey is part of a research I am involved in to identify
ways to retain more vocational agriculture teachers in teacning
thereoy helping to alleviate the critical teacher snertace. 'C.
comDieticn and return of this survey is vital to the study and
helpful to the Agriculture Education profession.
If you have already comoleted this survey, .' would like '
you for your help. If not, I encourage you to do so as i
possible. Your time and effort are greatly aooreciatea.
you
.
a thank
oor. as
Thank
Sincerely,
^ It
Phillip Re illy
Agriculture Education Graduate
PR/RFW:cf
Richard F. Wei ton
Associate Professor
Agriculture Education
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Retention of vocational agriculture teachers in teaching for an
extended period of tire has been identified as one alternative in helping
to relieve the shortage of vocational agriculture teachers. The purpose
pf this study was to identify factors which might encourage this retention
of vocational agriculture teachers in Kansas.
All 188 secondary vocational agriculture teachers in Kansas were
requested to complete a questiornaire at their area vocational teachers
meeting. For each of the 41 statements (encouragement factors) on the
questionnaire, each teacher checked a rating scale line indicating the
extent of their agreement with that statement.
A significant difference between teachers planning to remain in
teaching and teachers planning to leave teaching was determined, on four of
the encouragement factors. Three of these were student related factors.
Teachers who planned to remain in teaching tended to rate student and
people related factors highest. The ratings of these factors tended to
increase as tenure increased.
Teachers planning to leave teaching rated lowest factors relating
tc student discipline and respect, salary and fringe benefits, and teacher
workload. Both groups of teachers were equally concerned with inadequate
compensation for their extra work and oppourtunities for advancement.


